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Introduction . „ 

(b research paper was written by thrpe students work- 
ing/in Washington, D.Ci, on a special pro ject with the advice 
md guidance of the Office of Education, The students were 
connected with the Principia College Washington Field Prvogram 
for winter, 197^. For ten v/eeks, twenty-five students worked 
with nine various government agencies and private businesses. 

All twenty-five researched^diff erent topics related to tele- " 

/ ' i . / ' ■ 

communications. \ 

This paper v/as written for the National Center for Educa- 
tional Technology (KCET), a division of the Office of Education 
which deals vdth media and technology for 'education, NCET, gives 
funds to the Children's Televi^on Workshop CCTV/), an inhov?.tive 
organization that seeks to use the mass media for edu^^iional 
purposes. CTW produces "Sesame Stree\" and "The 'Electric 
Company," two children's programs v/hich try to .entertain and 
simultaneously teach specific cognitive skills to television 
audiences. The project suggested to the s-tudents' was an , analy- 
sis of the impact of "Sesame Street" and "The Electric Company" 
on teaching methods in kindergarten through second grade. 

The findings of this report are the result of ten weeks 
of research on the subject mentioned above. Inferences anV trends 
drav/n from analyzing returned questionnaires from teachers, per-' 
sonal interviews, ajid observations in schools comprise thc^body, . 
It is felt by the researchers that the recommendations and ques- 
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tions raised are\|aluablG and do deserve consideration, ' > 
Guidance and information for this research came from sev- 
eral sources, Mr, Michael Neben,of the Office of Education, 
supervised all phases of\\the research. Mr, Clarence Fogelstrom, 
of the same office, provided 'materials about CTV/ which were use- 
ful in understanding the organization. With Mr. Fogelstrom's 
help, it was possible to arrange a visit to the Children's 
Television V/orkshop offices in f^ew York City. Mr. Joe Aguayo, 
the CTW contact, made ?.pp ointments with several members of the 
-staff. Dr. Gervin Kirk assisted the research'ers in rev/ording 
the questionnaire and suggested some addi-tTional 'questions . All 
the principals and teachers ^jwtio^ participated in th-e siirvey ^uppli 
valuable information^^/l'he^eight schools in which the researchers 
observed classes.^/'ere helpful, ■ too*. Henrietta Smith and 
BarM^a Lin^ey of the local Community Educational Services gave 
.insight into v/hat CTW is doing to help the community under- 
stand, how to lise the shows. Finally, the various people who 
proofread the rough draft, including Art Kirshenbaum of the 
Office of Education,, and Dr. Donald Bliss, Dr. Thomas Fennell, 
Dr. David Cornell, and Mr. Clarke. Beiin-Esc he, all of Principia 
College, have made suggestions on how to improve the report. ' 
The help, provided by all' these persons is greatly app'reciated • 
by the researchers. - ' ■ 



Purpose 

• '/ ' ■ - * 

/ The purpose of this research is to study the impact of 

••Sesame Street" /and •'The* Electric Company" on teaching methods 

./ ^ ' ^ 

in kindergarten through second grade, 

■4 

Arising from this statement are many questions J^hat need 
to be considered. For example, are teachers av/are of the two 
shows? Do teachers use these programs in thfeir classrooms? ^ 
j#hat are the teaching met^ds used on "Sesame Street" and. ' 
••The Electric Company?" Can teachers implement or coordin- 
ate these methods in their classrooms? ^Even if the programs 
ar^ not shown in the classroom but are watched at home, ^ is 
th^re an effect on teaching methods?.. 

After considering these and other questions, certain hypo- 
theses were ^developed. First, "Sesame Street'* and "The Electric 
Company" offer new and exciting teaching methods which could be 
incorporated in the classroom. Second, literally thousands of 
children are entering th,e elementary grades better prepared be- 
cause . of watching . "Sesame Street" thus teachers should be aware 
thSit change might be necessary. However, teachers may be un- 
-aware of the broad impact of both "Sesame Street" and "The Electric 
Company," therefore they are not changing \heir methods. Fin- 
ally, teachers can be slov; to change their teaching methods 
even for something new and innovative'. These statements served 
as springboards for research', but at this point they were still 
merely hypotheses^ ' . ^ 



Methodolo^^y 

The methodology that would be required to analyze this 
subject stemmed from the questions and hypotheses that were 
formulated. Teachers of kindergarten through\second grade* 
woul4 have to be contacted, whether by personal, telephone, or 
mail interviews. Due to thQ short period of time in .which to 
perform this research, as well as- the limited funds available, 
it was decided to concentrate on selected public elementary 
schools in the District of Columbia, and' surrounding metropoli- 
tan areas, including the City of Alexandria and Prince William 
County in Virginia, and Montgomery County, Maryland, (See 
Appendix lA ) 

It v/as realized that the two typ^es of interviewing which 
v/ould be most valuable v/erc mskil and personal. The mail survey 
could reach a large number of teactiers, and the personal in- 
terview would give another perspective for the research. Teler 
phone interviews v/ere inconvenient during school hours, thus 
they were impractical for the'' research. 

A questionnaire titled iPSurvey' on the Impact of Children's 
television Programming as used in Elementary Classrooms" was - 
developed. (See vAppendix 2) Although the research was aimed 
at the effect of "Sesame Street" and "The Electric ::om^any," 
the general title and survey was written to help \il :inate bias 
If the focus had been on the tv;o shows specifically, teachers - 
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may not have been free to express their ideas. They might have 
thought that certain arjtwers were wanted, therefore they may not 
have been^ totally candid, ' 

These surveys were then sent with cover letters (see Appen- 
dices IB and iC) to the principals of the selected schools. (Thes 
schools were chosen from the lists in the telephone book.) The 

) 

p^ncipals were asked to distribute the questionnaires to two • 
teachers of their" own choice in each of the school's kindergar- • 
ten, first, and second grades. -After ooiig)leting the question- 
naire, teachers v/ere asked to return them in self-addressed 
' stamped envelopes within a two week period. Of^he 306 ques- 
tionnaires sent out, 75 v;ere retruned and comprised the sam- 
ple. If more time and money had been aVe^lable, the researchers 
v/oulcL have sent another letter to the schools ■ reminding them 
about the questionnaires. However, this was not possible. 

To serve as another information input to the research, 
eight schools. were contacted^to arrange times for visitations, 
.(s^that observations could be made relating^to the topic, as 
well as providing an opportunity to speak personally with 
teachers v/ho had and had not received the questionnaires. 

As questionnaires came back from the tea,chers, each one 
was coded and a corresponding manual computer card v/as punched 
^ to facilitate the identification of trends. (See Appendices ' ,. 
^A and 2^7^ As these trends v/ere realised, hypotheses began 
to bo provtm and d is proven. 



^ « 



Findins:s 



The' findings of the research v/ere divided into three 
categories 1 short answers ^rom the survey, essay answers from 
the survey, and observations in the field. 
V The first nine questions of the survey were of short' 
answer format aimed at gaining' an understanding of the situation 
and atmosphere in which the teachers v/ere involved. (Re'fer 
again to Appendix 2) The results of these questions are dis- 
played in the following pie charts* 

( 



Question: What grade are you 
presently teaching? 
(Kindergarten, First, Second) 




n= 75 



Question: Rumbei* of pupij. 
in your class: (under 1,0', 
10-15, 16-20," 21-30, over 

30) ' / ^ 

/ 




Note: "under 10" was never 
given as a|fi answer 



\ 
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Question: How would you 
classify yoiirivSchool dis- 
trict? (url^arii surbaban, 
rural non-fat-m, rural farm) 




Notei "rural farm" v/as 
never given as an answer. 



Question: V/hat approximate 
percentage of your students ^ 
are from families whose yearly 
income is: (less thani53.000, 
$3,060-$9,999, $10, 000^$ 20, 000', 
over $20,000) |c/^ 





Notu^/This is the teacher''s 
approximation. . 



Question: Kow long have 
you been teaching element- 
ary school? (more tnan 5 
years, 3-4 years, 1-2-years, 
less' than 1 year) 



Question: Have you ever had 
any cours.es in the inset, of 
television in classroom metho- 
dology? (yes, no) « 




Notet See Appendix for 
further do tail. 




Note: See Appendix 4B for 
further detail. 
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Question: Do you have access 
to a working television set 

' for use in your classroom? 

. (yes, no) 




1 



Question: Do- you -ever use 
television in you classroom? 
(yes, no) 




Note: Teachers v/ho not 
have access to a working 
television wer^e i'nvited to 
answer- this question in terms 
of what thoy^would -like^ t% do 
if they had. a, set. ' 



Question: Hew long have you used television* in your class-- 
room? .(10 or more years, 5-9 years, Z-k years, 1 year or 
less) 




■ ■■ ^ : : 
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The npxt s'even questions, v/ere concerned ,v7ith the programs 
teachers used in their cla,sses: why they chose the pr.ograms they 
did, whetherN^ not they provided any si^lementary activities 
before or afte-r the programs, and which children's television 
programs their students v/atched at home. 

The following is a list of;^the majot findings ^in 'these areas 
— A Sl^fa maoority of the teachers said they used television 
in their classroom as a result of their own initiative. 
In 36fo of the cases, thjeir principal and/or school board 
recommend the teachers incorporate^ it into the curriculum . 
--Eighty- two percent of the teachers used the television^ 
for large group instructiort rather than for small groups^ ^ 
V, or. individuals, 
—•'The Electric Company" is Shown in. the. classroom more 
than any other educational program mentioned (5^^ used 
•it) . , 0nly,4;^ showed "Captain,. KaVigaroo" j 36^ each used 
"Ripples" and "Sesame Street"? and Jfo show "Misteroger's- 
Neighborhood" in their classes,, Other shov/s mentioned 
by a few teachers were "All" About You"- and "Inside/Out." 

a . ■ ■ ■ 

(See Appendi}^ ^, Eigures,!, ^^and 3> /for bar graph repro- 
/ i.SBHtations . Those show the break ^dov;^ of grades and what 
programs are used.)*t^W 



6& 



— $ixty-one percent of the t-eachers used some sort of sup- 

... ^ ' ■ 
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plemental activity ijr^eir classroom either before or 
after using the televisiojri. Twenty-t\vfo teachers incor- 
porated oral discussions as a supplementary activity. 
Teachers also mentioned that they have art work, Word 
analysis, games, films, writing exercises, and stories 
after some, shows. Hov/ever, ^Bfo of the teachers either 
dfd not mention any type of supplementary activity or 
said they never used any before or after the programs. 
—Teachers were asked to rat-e children's programs and their 
impact on the achieveiff^t of educational objee^rrves on a 
scale 'from one to five. Five represented the most bene- 
ficial rating,, and one represented the most idetrimental 
rating*. "The Electric Company" received the highest num- 
bar of positive responses (28 teachers rated it either ;four 
or five), follov/ed by "S,esame street" (20 at either four 
or five). "Ripples" and "All AboUt You" -also received five ^ 

• • ^ \ " , • ^ o 

fcind nine beneficial ratings, respectively>i None of the 

* shov;s were actually rated as being detrimental to educa- 
xional objectives. (Sel -Appendix ^t. Figure 4 for bar 
graph representations . ) 

—Teachers ^eemed to-be aware of the educational televi- 
siDa.Shov/s which children had watched before entering school. 
A^pproximately ^0% of ^the teachers said their children 
watched "Sesame, Street"' at. , home. A large number also men- 
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. ■ tioned^"Captain^Kangaroo" as a program viewed' by children 
prior to entering s'chooi. "Ripples," "Misteroger 's , 'y 
Neighborhood," ^and "The Electric- Oompany" were cited by 
approximately' \Tlo of the teachers.^(Se^ Appendix Figure 
5, for comparison of program preference before and after 
^ entering school.) \ . ' , ' 

'—Most -teachers agreed that the majbrity of theif school-' 
children watch "Sesame Street" at home, although the^ 
percentage was not as high as the percentag^e who viewed 

■ , ■ • * , - . . , ■ ■ 

dt before entering school. The number of students ..who 
. watched "Captain Kangaroo"" at home after entering school 
droppeS^y 20^5. According to 'the teachers, mqre of 
their students presently watch "Misterogep's Neighborhood" . 
§ind "The Electric Company" than before, they entered school, 
(It should be noted here tha*^ "Sesame Street" is in- 
tended .for the pre-schpol children, while "The Electric 
Company" is aimed at secpnd-^through fourth graders • 
Many conclusions could be made by isolating and "compar-^ \ 

ing trends. Refer to 'the bar graphs af App^ndix^6 for varioA;is:' 

comparisons , 

The last four questions on the sutvey were essay ques- 
tions. Since essay ansv/ers tend to be more individual and 
detailed, it was^ necessary to analyze them differently from 
the rest of the questionnaire, Als.0^, the teachers Were an^Jw'ering 

«. ■ ■? ■ " 

" ■ ■ '1.4 ^ . ' 
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these questions on the basis of their contact with children's 
televisW in general. Their reactions to other shows were 
important to an understanding of the way that "Sesame Street" 
and. "The Electric Company" relate with other children's 
television programming. 

The first ©5say question was. "in your opinion, have 
children's television programs had an effect x)n elementary 
teaching methods?'' SeVenty percent of the teachers responded 
that the program^ ,do have an effect on methods, while only 
16% said they do- |iot. Written responses !fco this question 
were.of value because-of tRfeir differing opinions: 

—Students -expect to have special effects in the class. 

room like the ones used on television. 

—The shows have introduced different activities and 
..games which cah invo,lve the children in learning. 
■. --One teacher said the programs show, the children that 
j ."learning can be fun." 

r .-The shows have suggested new ideas for projects which 
^- could re'inforce-the students' learning. 

-Old ideas, could be doctored up,, with" suggestions from 
the shows. . ^ 

--Children need to do more rather than just listen to 
the\teacher lecture. 
• ; ..There is a need for creative methods of teaching ^'just 
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as the programs are creative, 

—There is ' a need for flexible learning periods and 
varied approaches to teaching, 

The curriculum needs changing because the children 

know their alphabet and numbers upon entering school. 
The second essay question wasi^ "V/hat specific teaching • 
methods have you ol)served on the shows? How are these methods 

the same or different from your ovm?" Some of their answers 

I- 

follow J V . • 

--Teachers recognized intensive use of repetition. Some 
said they use this too, v/hile one teacher said she pro*- \ 
'bably does not use it enough. ' 
' — Television programs have dramatic staging effects v/hich 
the teachers c?tnnot ^uplicate . " 
—As creative as teachers want to be, they just cannot 
match* what is done on television. 

All these methods mentioned v/ere those which teachBrs 
thought were employed on certain television programs. 

Perhaps the most important question related to the iftain 
purpose of the survey v/asi "Is there any specific teaching 
method used on any, of these programs that you have incorporated 
in your classroom? If so, please ng.me the shov/ and describe 
the method," The responses >/hidh mentioned "Sesame Street" 
and "The Electric Company" are listed belov/: 
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—One teacher used puppets » characters , and dramatizations 
to convey concepts as on "Sesame Street," 
— A few teachers used the songs from "Sesam^ Street" 
and "The Electric Company" suc^ -as "Everyone Kakes Mis- 
• takes," "The Sign Sc^g," and "OUa Silent E." 
. — Another teacher used ideas from "Sesame Street," such ' 
, as finding objects whose names xhyme, demonstrating con- 
cepts 3:ike up-dov/n, land finding objects that represent the 
. ABC'3. , 

'--One teacher has her students pretend 'they are characters 
^rom "Th^ Electric Company," such as Letterman and Mr. ..Far- 
go North Decoder, * ^ • * 

' — Some general responses about the 'two shows v/ere that they 
had more repetition and more theatrical means- of teaching/ 
They a^Lso used diS<;over\y , or inductive ways of teaching. 
The last essayquesti'on w&S: J'Do you think television §^16^ 
grams, for children are mostly educational or entertaining?" 
The answ^ts to this question can be separated three v/ayst teach- 
ers who s^id the programs were entertaining » teachers v;ho said 
they v/ere ed\iCatiorial, and teachers whd stated they v/erp both ^ 
educational ahd entertaining, (Seventeen percent did not an- 
swer thi^ qijiestion,') 

Sevontee^ percent of the teachers said the shows v/ere only 
entertaiiling, I Some responses were as follov/si 

1 ■ 

• » , 
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• —"The Electric Company" was very dramatic^ and it held 
interest but the concepts seemed jumbled, 
--Students do not transfer information from the show 
to the classroom. 

Children do not always connect worfl sounds they learne^ 

in class with the sam$ ones on television, ; 

The attitude of^ the phildrSn while watching televisi/fan 

was one of being entertained. 

— V/ithout some type of follow-up after the show, the 
show is not educational. 

Only 10^ of th^ teachers hiad the opinion that the shows 

are only^ edTlicational, Two 6f. their responses we-rei 

— V/hen a specific program of instruction is used to 

introduce, motivate, or reir^orce a desired concept, the 

shows are highly educational, y 

. ■■ • ^ /' ■■ 

--The repetition and recitation are purely 'feducationalt' . 

\ * ' ^^^^ 

A 5650 majority of teachers responded to the .survey J|ist^"" 

children's programs were both educational and entertaining. 

The basic premise stated by the teachers was that the shows 

v/ere educational without appearing so to the children, ' The 

shov/s tried to make learning and f un syrt<inymous , They are 

educational in that they teach phonics , reading, letters, 

and numbers, but all these are taught by singing song^, telling 

jokes, and reciting stories,. 
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In ordeif .to get more . inforlnat ion for the research, it 
was decided that visits to a random' selection* of schools which 
had participated in the survey would be helpful. The eight 
schools in which the researchers Observed and talked* with 
teachers v/ere Syphax, Adams, and Coding elementary schools in 
V/ashington, D.C; Minnieville and Occoquan schools in Prince 
William County, Virginia; Polk and Jefferson-Houston schools 
in the City of Alexandria, Virginia? and V/estover elementary 
school in Montgomery County, Maryland, ^ . 

The first s.chool visited was Syphax Elementary School 
in southwest Washington, This school had grades kindergarten 
through second, with each classroom having its ovm television 
set,' The kindergarten teachers at Syphax said they used the 
"television, to v/atch "Sesame Street," One- said si^ecif ica4.1y 

V 

that the repetition, . word developipent , general information, 
,and phonetics were valuable for the students to learn while 
Watching, 

Interesting observations were made at Syphax of the first 
grade teachers and their classes. In a few of the rooms, the 
teachers used methods very similar to those on the shov/s, • 
One class had a discussion of the "an' family" (p-.an,pan). 
Another teacher had her pupils sound out vocabulary wo rdfs pho- 
netically, such as f-a-t. These tv/6 methods are similar to 
ones used on "The Electric Company," A^* reading teacher claimed 
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that ••Sesame Street" and "The Electric Company" were very good 
shows, therefore she used them in her class, -One of these 
teachers also used the silhouette technique, as shov/n^ on "The 
Electrric Oompany>" to help the chj.ldren learn how to sound 
out words. (This phonetic, technique involves two silhouettes - 
facing each other with one sounding, a consonant (i.e. "p") 
and the other answering with a word ending (i.e. "an^'). To- 
gpther they repeat the resulting v/ord "pan.") Two' teachers 
had other comments about the shows. One said that the hour 
v/hen "Sesame Street" was shown was their reading hour. 'In her 
opjinion, reading was too important to be sacr^-fiped fgr.a tele- 
vision shov/. Another teacher mentioned that the show was valu- 
able only if there was a correlation with what she v/as already 
teaching in class that day^ She did not knov/ about the teacher 

guide which would provide her with outlines of the programs, r 

• • - » - ■ » . • 

Finally, the researchers talked to some of the second 
grade* teachers at Syphax. These teachers v/atched "The Electric 
Company" more than any other show. Many stated that this show 
serves as a. supplement to the McGra,w-Hill reading prog^ram (this 
is a school text which teaches by phonetics) because there are 
certain methods which are similar. Many teachers enjoyed the 
fact that the show paralleled v/hat they were teaching ^ After ■ 
ihe shov/, some would have follov/-up discussions. One teacher, 
•had previously used the teacher guide for "T^he Electric Com- 
pany,*' but she no longer received it (possibly because her sub- 

S ■ ■ o 
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scription had- expired). Students in one class voluntarily wrote 

down all the words they Ibearned on "each program. Some of them 

were able to display" quite long lists. In general, the teachers 

at Syphax enjoyed having the television- sets in their tlass- 

rooms and used it whenever they could for educational tpuijjposes . 

At Adams Elementary School in northwest V/ashington, D.C., 

only three kindergarten classes were observed. The re^son'^for 

this was -tihat the first and second grade classes were on their ■ 

. . . /- 

lunch and^' recess breaks. However, some findinvgs were, important. 
One kindi^rgarten class watched ""Sesame Stjreet" in the morning 
regularly. Another' did not because the television set in that 
room did not have good 'reception, «%(They. d-id not .mention any 
attempt to. correct this problerii. )j -There v/ere also "Sesame Street^ 
books in one of the rooms,. 

• One interesting project that Adams was organizing was a 
**Sesame 'Stfii-eet" play, A-ccording 'to the music teacher, the older 
chil<5ren wi^re writing the script and the songs with her help. 
The art tejajcher was helping them with the costumes- of Big; Bird^, 
Grouch, Cqblue Monster, and other "Sesame Street" characters. 
This progrblm had been chosen, by the teachers because the chil- 
dren were^^ifaIniliar with it and, because the characters are very 
' large and easy for the children to portray". The script v/ould 
inclHde math and reading concepts, just-^^as the tel|vision pro- 
gram does . ■ . ' " ■ , ' ^ " 
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. last Washinston, D.C, scJiool -observed y/as Goding, ./ 

\- . ■ • 

ElementWy School in thie northeast area. Here it was found 

' \ 

that the l^^ndei^arten teachers usually show "Sesame Street" 
to their st\^ents, but the other grades only used television . 
on special occasions. There were only a few working tele- 
vision sets for the elementary grades. The kindergarten 
teachers were hindered in getVifng the full ed-ucational value 
out of the shows t>ecause they were not av/are of what would, 
be broadcast each ^y. -Teachers said the shows were' good if 
they v.'ould supplement what v;as bejLng taught in the class, but 
otherwise the programs were merely entertaining* 

The i'irst school visited" outside -of DX. v/as Minnieville 
Elementary School in Prince V/iiriam County, Virginia. 'This 
school had an open space situatioa wit^ each ppd having a 
television set. (This type of situation ^s orie in which all 
children'^ of a certain grade^ level .a,re located in^ one large room, 
calle'd a pod, with designate^ areas for various acti-vMties . ) 

- The television was' generally used in the mornings as the' 
children came in. The classes of each pod would v/atch the one 
television Bet,, making up a group „of about one hundred children. 
It appeared that the television v/as used to occupy the children 

^ in the morning before classes start , rather than as art" edu- 
cational tool, "Sesame Street" was one shpv/ sometimes lAged 
for this purpose, . . " 
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Qcccsquah Elemeritary School, in 1jhe same county, was also • 
visitfed. ;Ph« teacl^er at this school remarked that she does 
not use ,sh"bV/s like VSesame Street" and "The Electric"" Company " 

in?, heri cla^s because she knows the children can watch them 

' 1 . ■• 

at homey In her opinion, children should be outside exer- 

. ' \' ' ' ' ' \ ' ■ ^ 

cising rather' than watching tel-evislort,- "no matter how educa- 

tional '.the program may be." In another.^rst grade class, 
"The Electric Company" .and "All About You"-were shown to the 
students. ^'Sesame Street" is on in the mornings', but J.t con- , 
flicted v;ith other activities, so it was not shown. The 
•teacher of this cla„ss said that the black and white television 
set made a difference to the students, because they v/ere accus- 
tomed to colfe television sets ^at home, (Occoquan was one of 
the only schools visited v/hich had black and white television . 
sets. . This was also the only comment recieved concerning color 
;verses black and v;hite sets.) 

" 'In most cases, the second grade teachers at Occoquan had 
the same' comments . ,,;^f the show fit into the^lass schedule 
at the right, time, and if the subject matter reinforced 
what the teachers were teaching that day, then the show 

ft 

was v/orthwhile. One teacher explaine^d why she did not 
use .television as much this year as she did last year; She 
had tried to become more individualized in her approach to > 
1ier clasSi. Therefore, there v/as not enough time to show . 

■ ""23 
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The Electric Company" to her class » If, the television set . 
was turned on, it would be hard |^ir^sorne students -to concen- 

In ia hallway of Occoquan school v/as a 'buHjbtin board tir- 
tied "T.V. Programs," -An "Electric Company" poster represen- 
ting the "Sign S-ong" ;vas -ticked up beside a picture of Big 



Bird. This v/as a way to inform students about "Sesame Street" 
and "The Electtic Company" and a way to motivate them to v/atch 

f." ■ ' . ■ . ' 

these programs' at ,hpme , It w^s not mentioned by the teachers 

vhether xrc not this wa^ effectiv^^ " 

V . , ■ ■ • 

At Polk .Elementary in the City of Alexandria, Virginia, 

television was not generally used for teaching. The kindergar- 
ten teachers did not use television during class,- but they recom- 
mended "Sesame Street" to the children, A first grade teacher 
said that the reception was bad on the edvicational. channel (a 
UHF frequency) * A second grade teachei* thought that "The Elec- 
trie Company" might confuse some of her. students "because they 
were u^ing the' Distar; reading method (a method in whic|i every' 
letter is sounded out and put together to finally f orm £t\word) , 
Jeffersaon-Houston Elemeatary in Alexandria, Virginia, was 
another open space school. In one of the first grade pods there 
was a_posted schedule of educational televisioji programs « . Some 
groups would watch "Sesame Street," but "The Electric Company" ',. 
was on at times when the teachers could not show it .to the chil- 
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dren since it interfered with their planned schedule.* ".Ses.ania 
Street" and cart (^ns Were often shown* in the mornings when the 
students were assembling at school. In the second grade pod, ' 
• "The Electric Company" and '^A 11. About You^' were v;?.tciied. The 
teachers in this pod agreed ^here were several creative segments 
on the shows. The .kindergarten teachers di'd not show/"Sesame, • 
Street" because the children were orily there for three hours a ' 
" day, and because 'they know the children could and did watch it 
at home . . % I 

■Visiting Westover Elementary school in.Montgomery County, 
Maryland, was a .unique experience. "Sesame Stre%t", and "The | 
Electric Company". were aware thaf the students Viewed the pro- ' ' 
grams at home. In the opinion ol" the principal, the teachers 
; do not want to use television in the classroom because it is 
•too much of ^ooi of m^ss coipmunication. The teachers would 
. rather be" tnore individualized. Their problem stemmed from a • 
school "board ruling that "television sets must have at least a ' 
I'l- inch screen and be mounted, on the walls. Rather thkn hav- ' 
ihg these large sets, teachers would like to h&ve smaller moni- 
tors, that students coul^^se indo^idually in a study cartel in 
the libkry. This schop]>is also drying to get >he tea6hers . 
and students to create their own television 'or video tiiped pro- 
grams. " As the principal said, the students are recoptivB 'to . 
' this new type of idea; however, the teachers iftust bi convinced 



that it would be worthv/hile and of educatj^onal value. 

The visits to these schools helped expand an understand- 
ing of teachers opinions of ^Sesame Street" and "The Electric 
Company*' and further, what they thought about educational 
televisi on ' programs in general. • ^i^-fe^; 



'v 



Recdimnendatidns and Conclusions ' . ' - 

f ■ 

Many of the statements which the teachers made on both the 

questicfnnaires and during^ the field interviews deserve comment. 

The researchers are not' attacking the validity of the teacher? • 

statements, but wish to make some recommendations and discuss 

each briefly. - ' . 

' 1. Children should participate in the educational process 

by creating; ep.ioyable and varied ways of learning. A common 

complaint among teachers was that they did not have the' materials 

to be as creative as segments on television programs. They ad- 

milited that students enjoyed the' way that, characters and cartoons 

present educational materials, but the teachers claimed that 
• » , ' • ' ' - ' *- 
'they could not matcli what television had to offer. However, 

is it the teacher alone who has to be creative? The props used, 
would not be as profess ionalv as those seen oh television, but 
the e35)perience of making and creating them would be very valu- 
able for a .child. In writing the script, the children would 
Jearn v/riting skills-, punctuation, grammar, the value of, plan- 
ning ahead.. .the list is unlimited. i ■ 

As an example^of wljjat can be done, consider the case of 
^estover- Elementar/School v/here a small group of first graders 
we-re ahead in their reading skills. The principal suggested 

that the students v/rite a play to be' taped on the video machine, 

■ / 

•fend the students quickly accepted the task. They wrote the 
script,* selected children from their class to play the parts, 
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made the costumes and directed the performance.' In ail this 
work, they learned a great deal. Their script had to be well - — --^ 
written ^nd all punctuation had to be correct. The ideas in ^-O 
the play had to be clear and well organized. It was their 
play* from start to finish. The principal's s-uggestion was a ' . . 

success; children in that same class are now working on a sec- 
ond production. ■ „ ' , 

2.SupplG mcntarv activities and discussion should be intrc- * ' ^ 

y ,. 

duced to he lp the child retain the iiaf onr.ation that "Sesame 
Street" and "The Elect ric Company" are giving him. Teachers, 
in our survey complained that children'dl^d not transfer what 
was learned on television to the qlassroom. If the teacher 
was aware of this, couldn't she have helped >fhe child trans- ^ 
fer information? Does the teacher see -the need to reinforce 
^what'the child may be, learning? The teacher should ask her- 
self whether she is more concerned with what she wants the. child 
to learn, or what the chijd himself is actually experiencing and 
learning? This question- refers to the broader question of whether" 
education should be teacher centered or learner centered. The 
present educational 'system seems to be teacher centered, but 
the researchers- think this should change. ^In a learner centered ' 
system the child is exposed to many educatiohal experiences. 
They all combine to educate t-he child. In the teacher centered 
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system the children receive all their information from the 
teaaher. She decides what is to be taught and how. 

3. Teachers should v ary their ways of givin/; lessons. 
Teachers are aware that shows like "Sesame Street" and "The Elec- 
tric Company" have a lot of variety. Each segment is quick and 
different from the others. In "Sesame Street," there' might be 
a short storsTTJthen an interview with Kermit the Frog, a- visit 
to the trash can to talk with Oscar, and finally a short segment 
V about pigs. In a similar way, "The Electric Company" might have 
\ two children reciting words 6^ 'the "an" family, then a sentence 
will be rearranged by Fargo North Decoder, and finally a visit 
from Letterman. Often children need this variety to hold and 
stimulate their interest. Some teachers -balk at this technique 
and say it is too' quick' and flashy for students. Society 
^today is very mobil and fast moving-. Perhaps" teachers need to 
realize that the needs of childr^ can be met through this new 
ty^e of instruction. The alphabet could be taught hy singing 
a song one day, by writing a story the, next day. Rather than 
• continually lecturing to the children, .teachers could use audio 
visual aids and demonstrations. 

4.The .loy of learninrr sh ould be emBhani 7.Pr^ Teachers have 
noticed that certain children's television programs have brought 
new recognition 'to the old idea that learning, can be fun. 'Are 
teachers trying ^o bring this "fun-ness" to theit class? Tele- 
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vision shows are not the "bnly way that learning can be fun. 

It, is importanrxhat the teachers have fun as well as. the. chil- 

« 

dren. In a classroom where the teacher enjoys- her lesson plans, 
the children will respond with enthusiasm. . 

Or^e teacher complained, that, while the children watched 
"The Electric Company," they had the" attitude that they were, 
being entertained.' This should not be" a complaintj humor is . 
important and has" its place in .education. While the children 
a^e laughing with the shoW, they are probably also learning. 
Old methods of teaching are not necessarily threatened by 
"Sesajne Street" and "The Electric Company." They can be up- 
dated and enhanced by techfiique^ -used on "the programs. The 
implementation of "newer methods nay change with more modern 
ideas, but this is no threat to a secure teacher, 

. 5. Children need to be taufi:ht whkt is ^oo'd to watch on 
television today. It is traditional that teachers recommend 
books- for their pupils, why not television shows? Many people 
talk about television sets as "boob tubes," By recoiftmending 
and using follov;~up activities .to programs, teachers can uti- " 
lize' the television media as a stimulant f^or discussions, ' 
activities and individual expression, 

• . 6. Teachers should be more flexible in their daily lesson 
schedules. It is r;ealized that the present programming of "Se- 
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same Street" and "The Electric Conipany" is inflexible, but 
often teachers are not able to fit the programs into, their own 
curriculum i)ecause they themselves are inflexible. Hov/ever, 
^through the use of cassette tapes, the situation coulcf be helped. 
The programs could be taped .and kept for the teachers until they 
decided the show fit into their curriculum or plans for the day. 
It could also aide in individual instruction with a child v/ho 
has certain reading difficulties by showing the taped broadcast 
on a smaller monitor. \ 

V. Teacher training could capitalize on the value of "Sesame 
Street" and "The Electric Company. " Teachers attend workshops 
and in-service training for other educational purposes; why not 
for this category, too? If teachers were aware of the backp^ound 
and goals of the two shows, they could better incorporate them 
into their curriculum, * 

r • 
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This paper is only the beginning of the tyDe of research 

/ ' • ^ ■ . 

that could be/done on the topic • It v/as limited due to the 

small geograt)hic area which was researched and also to the 

small sample of teachers. It is hoped that ideas presented' 

in the report might' initiate further research,. Some topics 

'\ . . . ' . 

which obuld be considered are: Is there a need for teach- 

y ■ , * 

V 

ing me'thods to change for the graduates of "Sesame Street." 
Would changing present methods meet the needs of these stu- * 
dents? Are the teachers failing to capitalize on the abili- 
ties of the graduates 'of "Sesame" Street" if the methods are 
not changed? Are teaching methods throughout the United 
States being affccijed bjf "Sesame' Street" and "The Electric 
'Cornj)any?" Does implementation .of the two programs and their 
goals into the classroom make, it less teacher-cehtered ^nd 
more learner-cfentered? 



Appendix 1, 

List of Elementary Schools' Selected to Receive Surveys 



. f 

. Washinn:tonf D»C> 

*Adains 

Amidon 
*Goding 

Brent 

I^ngston 

Oyster 

Hyde 

Watkins 

Stevens 

Mott ^ ' 



Merritt 
Love joy 
Bov/en 
Stoddert 
**Cleveland 
Co.oke H.D^ 
Thosnson 
Bundy 
Bryah 
♦Syphax 



City of Alexandria, Virginia 

Douglas Macarthur 

George Kason ^ 
* James K, Polk { . ' 

'Lyles Crouch 

Maury 

Mount Vernon 



*Jeffersoh-Houston 
Patrick Kenr^ 
Robert E. Lee 
Stonewall Jackson 
William Ram'sey 



Montpctnery^ County > ^'laryl^nd 
Bannockburn 

Lynbrook ^ , " 
Wood Acres 
Aspen Hill 
V/heaton V/oodss 
Beverly Farms 
Maryvale 
**West Rockville 



Dennis Avenue 
MacDonald Knolls^* 
Takoma Park 
Glenwood • ' 
*V/estover 
Darnestown 
Woodfield 



^ Prince" WiUiam County> Vir^^inia 

Belmont 
Featherstone 
Marumsco Kills 
*Minnioville 
Potomac View 



*Occoquan * 
R.Dean Kilby 
Rockledge 
Rippon 
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♦Indicates those schools which were also visited by the 
researchers, ' • - * 

♦♦Indicates schools that made it known that they did not wish 
. to take part in the survey, " . ^ 

Notei Prince V/illiam County, Vir/^inia, does not have 
Kindor;;arton in its pubVic schools. Docause of this only 
foi^ surveys .wore sent to schools of this C9unty. 
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Appendix 2A / 
Survey on the Impact 

of Children's , Television Procramming, " jC '. 

OS used in Elementary Classrooms '^'^ 



1« What«^ grade are. yipu presently teaching? ' K_ 



.2 ' ^ 



-y,-24 Number of .pupils in yout class: under ten 10-15* l''^ 16-20 

. , ' ' • V 21r30 over 30 



V 



3; How would you classify your school district? url?an.^^ suburban 

rural non-f a-rm 

' « • * . rural farm 



4. What approximate percftitage of yqur students are from ^milies whose-yearlv 
Income is: * ' . : 

less thpn $3,000 . ' $10,000~$20,000: , — T " ' " 

$3,000-$9',999 ovpr $20.00 0 '~ '^ ' ' 

^ '\ 

5. How long have you been. -teaching' elementairy school?' more than 5 years 

p . ' " ' 3-A years^^ 

1-2 Jrears^ 

' * ^ . * less than 1 year 



^" 5esV^°" ^''no """" ^" ''^^ °^ television 'in elassroom methodology 



7 



7; Do yt)u have acccss^^tc a working television set for use/in your classroom' 
yes no 

■ ""^y ^"'"'^'^ questions 8-14 in terms of what you ' 

• . would lik? to do If ^[ou had a set.) 

8'. Do you ever use television in your classrobmV yes no ' ' 

9. How long/have you used TV in your classroom? 10 or more years 5-9 years 

^2-4 years 1 year or less 

10-. What motivated you to use TV in your classroom' ' ' 

^^i?'^"'';''^^ . Magazine ardicle Principal 

School Board rccomcndation Other (please speZif^) . 

^' following type of situation do you use TV in your classcoom? 

large group instruction small group instruction ' ^ 

, Individual instructio n , ' othcr_ (please spccifTT" , ' 

12. Wliich of the following TV programs do you use in your class? 

r«t.».o/ 1/ - Number of hours per week: v . . . 

Captain Kangaroo • 

Ripples . ■ ■ ' ■ - ^ 

Sesame Stree t i 

Mister Roger Ts Neighborhood^ ^ ^ 

Other (please specify) " • 



ERJC Continued on next pace ._> p4 



XH, wnac Kino ot inf|vacc nave the iv procrnms had on achlevefiSent oit your <fducatiOt\ar 
objectives for your students? ' ' • 

' \ , „ • Beneficial Detrlracntal ' 

. Captain Kangaroo \ 



• • Ripples 



Sesame Street ' 

Mister Roger's Nelghborhqpd 

Other (please specify) 



-3 



^ZWiTl ^'"''""'^^ bocn^xp^.cd to any of these ^l»ow.s before entering" school? 
• ^aptaln K.mcaroo Ripples Sesame Street b cnooxt 



M|,ster Roger's. i:elghbci-hcod_ 



Other Xplease specify) 



"'.Jap^ain I'.n^^^tT' '° y°-.-J"^«nts watch any of tin following progratns at home? 
taptam Kiingaroo Ripples Sesame Street ^" 



Mister Roger's' Neighborhood 



Other (plq^se specify)^ 



i ' • "° yes, what effects; if no, wliy not?) 



il^twrn "' '^^^-'^h^"? ^.cthods have you observed on the'shows? ^low are these 
methods Llie same or different from ypjr ov/n? • T 



19. Is there any specific teaching method used on any of these programs that Vou have 
incorporated xn your c^lassrobm? If so. please name the shbSand describe'the 



20^ Do you think television programs for'childr 
taining? (Please be specific.) 



en are mostly educational or enter- 
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PRINGIPIA 

Principia College, 
Elsah, Illinois 62028 
Phone 618/466/2131 



• -Appendix 23 

Covex Letter to Principals 



De^r 



January 17, 1974 



lipia College in Elsah, Illinois, As part 



We/ are students from Prii 

of a special ten-week res^rch project in Washing ton >^ D • C . , we are 
.doing a 'study of the impact^f children ' s television prograraminig • 
Guidance and technical assistance for this project are being provided 
by the:staff of the U.S. Office of Education. , • ' 

We have selected public elementary schoqls in the district of Coluiabi^, 
and surrounding metropolitan areas as the focus of our study. ^ Included 
. among these areas are .the Cit^y of Alexandria and Prince William County 
In Virginia, and Montgomery County, Maryland. ; 

Your assistance in making this project possible would- be^ great 1^ 
^ appreciated. We ask only that you di^ tribute the enclosed ques tionnaires 
to two teachers each in your kindergarten, first , and second grades. 

As. we are confronted with a very short study period, we are requesting 
that the teachers mail the completed questionnaires back to us no 
later than February 4th. Your promptness in delivering the envelopes 
to the individual tethers becomes a key ' element in our timetable. 

If you have any ques tions\or. specTial interest in our project, feel 
ftee to contact us a tx.2123\;alif ornia St. N.W. Washington, D.C., 
2000a, telephone 202-667-443a, extension 416. 

Thank you for your^ cooperation, 

Kei1\^y Ha'^nsen 
Eleanor Cornthwaite- 
Victoria Irwin 



• V 
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•Appondix 2C 
0^ Cover Letter to Teachers 

PRINCIPIA • 

Principia College, 

Elsah, Illinois 62028 . 

Phone 618/466/2131 ^ 



; January 17, 1974 



Hello, 



We are students from P.rincipia 'College in Elsah, Illinois. As part 
of a speciaj. ten-week research project in Washington, D.C, we are 
(loing a study of 'the impact of children's television, programming. 
Guidance and technical assistance for this project is being prpvided 
'by the staff of Ithe U.S. .Office of Education. 

...,^_We have selected pii1>lic elementary schools in the District of^ 
X^^^^^'^lumbia, and ^surrounding metropolitan areas as the focus of *our 
study.' Included among these areas are the~>City of Alexandria and 
\Prince William County in Virginia, and Montgomery County, Marylatid,^ 

* » « 

We are asking kindergarten through second grade teachers to answer 
the e4;iclosed ques tioprfTair e . The answers you provide are.^a vital 
part of our resl^arch. . .. \ 

Because of our te'rribly short t^me frame, your prompt reply would 
be appreciated. ^Please return this form in th.e enclosed sel|^- 
addres&cd stamped envelope to us no later than February Ath. We 
are excited about this project and are looking forward to receiving 
your answers and coTH4)iling the results. . , 

The a^swc^s on this .questionnair.e will be confidential. However, 
at the end of Jthe survey you may indicate if you would like a copy 
of the results of our research. " 

. e ' ^ 

If you have any question^s^r special interest in our project, feel 
free to contact us at 212»e^g?lif ornia St. N.W., Washington, D.C., 
20008, teleph^one 202-667-4\30 , extension 416. 

■ _ . 

Thank you for your coope^r a tion , 

> N^ncy Hansen 
Eleanor Cornthwalte 
'Victoria Irwin ' " • ^ % 



! 



Appendix 



^ Jijanual Computer Card 
' (McBee Keysort) 



As each survey was received, it^vas given a |^ number ^nd a 
corresponding card,^ Each h'^ole and number om thje card oorres- 
pond to an answer on the survey, (^^^ next page, Appendix 3B, 
for key, 

were>minched as the carcj below shpv/s. Then a/ long needle was' 



used to separate certain ansv/ers and ' trends' v/ithin all the 
cards, ^ 



Appendix ^3 
Key for Manual Computer Card 



Hole # 



1 - Kindergarten 

2 - First grade 
- Second grade 



I: 
I: 

7 - 

8 : 

9 - 

10 _ 

11 - 

12 - 

II: 

16 

17 
18 

19 
20 
21 
22 

U 
II 

2? 
28 

29 
30 
31 
32 

33 
Ll 
L2 



undjer ten 

10-15 
16-20 
21-30 
over 30 



urban 
suburban 
rural n on- farm 
rural farm 



- less than $3,000 

$3<000-$9,999 

- $105 00O-$20,00O 

- over $20,000 

- more than 5 years 

- 3-^ years 

- 1W2 years 

- less' than 1 year 

- yes- 

- yes 

- no" ' 



yes 
no ^ 



1^ or more/ years 

5-9 years 

Z-h yfears 

1 year or less 



own initiative 
Workshop 
B/!af;azlne article 
Principal 
School Board 
Other V . 



/ Hole 
■ ' Bl 
■ B2 

B6 

B7 
B8 

B9 
BIO 
Bll 
B12 
B13 
B14 
B15 
Bl6 

,B17 
B18 

B19 - 

B20 _ 

B2l - 

B22 _ 

^B25 - 
B26 ^ 

B27 - 
B28 ^ 

B29 - 
B30 _ 

B31 - 
B32 _ 

B33 - 
Rl _ 

R2 - 

Al: 

R5 - 
R6 _ 

R7 - 
R8 - 

..R9 - 
RIO _ 
Rll _ 
R12 - 



/ 



large group instruction 
Small group instruction 
ihdividual? instruction ' 
Other. 



- Captain Kangaroo 

- Ripples, * 

- Sesame Street • - 

- Kisteroger's 
-* Electric Company ' 

- Other 



yes 
no 



- mentions Captain Kangaroo - 
^ mentions Ripples 

- mention? Sesame Street ' 

- mentions rdsteroger •s 

- mentions Electric Company 



Captarh Kangaroo 
Ripples ' 
-Sesame Street 
Misxeroger^s . 
Electric Company 
Other 



Captain Kangaroo 
Ripples 
Sesame Street 
Mist^oger's 
Electric Company 
Ipther 
— 

yes 
no 

entertaining 
educational 
both 



Rir 
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Teachers vJho Have' Taught' 
More TJian Five Years (53) 

• ' , ' • .' ^ * 
-hi^d course in 
television ^ . 
methodology, ........... 



. . ^. Appendix 
^ Comparison of -Teaching- 'Years , 



have access to 
television in 
classroom' • . 



-use television. 

«yse televisidnj 

on own 
. initiative, , ; • . 



Wo 



•think children's 
television programs 
are purely > 
entertaining ; 



-use; supplefhejitary 
materials in class 
after viewing, 
programs 



-do riot use supplementary 
materials • 



•no answer on 
supplementary 
question, . . » . , 



Teachers V/ho iJave Taughti 
Pess Than Five Years Tl9j , 

-had course in 
television 
method Dlogy, , , 



•-have, acc^ess to 
teleT^isiqn \n 
classroom, , ^ , , , 



-use television, 

-use; television 
On own " 
initiative 



-think childrj 
' television 
are purely 
entertaining I 



J rams 



-lise supplementary 
materials in class 
after viewing 
programs . ..... .. i , 



-do not use supplementary 
mateirials, , , « 



-no answer on 
s upp 1 eme n t^ry 
question, , , , , . 



l6fo 

69fo 
21% 

53% 
3V/o 

1^0 



f 
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Comparision of Teachers V/ho Have and Have Not liad 
V Courses in Television in Classroom IVIetl\odology 



Teachers Who Have Had 
Course oij 'Js^*? of Television 
in the Classroom (11) 
•*» ' 
-teachers v;ho have 
had lees than five 
yefars teaching 

experience. 63>5 

•use television 9Qfo 

-use television 

on own V 

initiative, 73% 

-think children's 
television pror^rams 
are purely* 

entertaining 27fo 

-*use supplementary ' ; 
materials in class 
after viev/ing 

progra,m. 98% 

-no answer on supple\nentary 
materials ^ question. . . . . . Z$ 



Teachers V/h'o Have Not Had- 
Course on Use. of Television 
in the Classroom (6^) 

-teachers v/ho have 
had less than five r 
years teaching 

experience 28^ 

-use' television. . . . ..... 91^ 

-use television 
on ov;n • 

initiative • 6l?5 

-think children's^ 
television programs 
are purely 

entertaining. .".1 

•fUse supplementary 
materials in class 
after viewing 

program . . S5% 

-do not use 

supplementary materials. 17^5 

A, 

rno answer on supplementary 
materials question 2(yfo 



Appendix ^ 



Figure 1: 

Classroom Use of Children*s 
Television Programming 
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Figure 3: 

Breakdown of Classroom 
Viev/ing by Grade 
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Figure 2 « 

Number of Teachers 

in Each Grade Category 
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Figure h\ 
Teachers Ratings 
»i> ' of "Specif ic Programs 
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Comparision of T.eachers* I-fitimates . of 
Students • Home Viewing of Specific Programs^ 
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